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}Limited English proficient?

}Second language learner?

}English language learner?

}Bilingual?

}Dual language learner?
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üChanges in the demographic composition of children 
and families served in early care and education 
programs.

üThe school readiness gap.

ü Increased accountability requirements.

üThe educational success of these children is critical to the 
overall progress of our educational system and the 
economic future of the nation. 
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üDevelopmental characteristics of dual language 
learners (DLLs).

üSocio-cultural factors that influence DLLsõ  
experiences (e.g., family interactions )

üEarly education not designed to address the needs 
of young DLLs.
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What do we need to consider when planning an early 
childhood program serving young dual language 
learners?

üProgram characteristics?

üCurriculum?

üInstruction?

üTeacher/Provider characteristics?

üHome-School Partnerships?
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A program that offers high quality early education to DLLs :

üHas policies that support first and second language 
development.

üHires bilingual / bicultural staff.

üHas teachers who are qualified to work with 
bilingual/bicultural children.

üOffers ongoing professional development and technical 
assistance.

üUses purposeful communication strategies that take into 
account familiesõ diverse cultures and languages.
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üA culturally responsive curricula should:

üincorporate elements of childrenõs cultural heritage.

üinclude language and communication styles familiar to 
the children,

üinclude equally valued developmental milestones, 
meaning that a childõs ability to complete tasks in her 
home language is accepted and valued.

üuse childrenõs language and culture as resources for 
learning!!
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ü What constitutes the benefit of high quality 
instruction for monolingual English speakers is 
equally beneficial for DLLs (Goldenberg, 2006; 
Shanahan & Beck, 2006).

Howeveré

ü òHigh quality instruction éalone would be 
insufficient to support equal academic success for 
language minority students.ó (August & Shanahan, 
2006, p. 448)
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Whyé

üSeparate meta-analyses have found that teaching literacy skills in the 
first language is more effective in terms of English reading achievement 
than immersing children in English (August & Shanahan, 2006; 
Goldenberg, 2006).

üProvides opportunities for rich language and literacy related 
interactions, and access to academic content.

üFacilitates to develop close relationships with teachers.

Howé

üFrequency and intensity depends on childõs level of English acquisition.

üUse along with other enhancements (e.g., visual aids)
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Whyé

üAllows teachers to monitor childõs progress in English 
acquisition and other developmental domains.

üInforms instructional planning.

Howé

üShould be conducted in childõs L1 and English.
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Whyé
ü Vocabulary is a essential skill for reading comprehension.

ü For DLLs, developing vocabulary in English requires a 
combination of direct teaching and incidental learning.

Howé
ü Use instructional time to address the meanings of everyday 

and content words, phrases, and expressions not yet learned, 
in the context of play or classroom interactions. 

ü Use L1 to support L2 vocabulary learning.
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Whyé
üDLLs need to develop the specialized language of 

academic discourse that is different from conversational 
skills.

Howé
üThe curriculum should incorporate opportunities to 

provide explicit instruction of the academic language 
related to basic mathematics concepts and skills.
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Whyé
üAllows DLLs multiple opportunities to respond to 

questions, to practice language and literacy skills, and to 
receive explicit instruction on vocabulary and 
phonological awareness. 

Howé
üBased on individual childrenõs level of English 

proficiency and specific needs as determined by 
assessment data.

üProvide instruction in L1 first and then in L2
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Whyé
üPromote DLLsõ socio-emotional development, positively 

affecting their social status and inclusion in the classroom or 
family care community. 

Howé
ü Being purposeful in creating opportunities to interact with 

DLLs, using gestures, visual aids and props, along with 
words, consistent expectations & routines.

ü Being knowledgeable about the dual language learning 
process to avoid misinterpretation of childõs behavior.
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Whyé
ü Promotes English language learning.

ü Facilitates DLLsõ integration as member of the
classroom community.

Howé
ü Identifying specific tasks and preparing both the native

English speaking child and the dual language learner to
participate. 
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Effective educators of DLLs need to be knowledgeable about:

üThe structural aspects of language development (e.g., syntax, 
phonology, etc.) and the development of both first and second 
language.

üThe relation between language and culture and its linkage to DLLsõ 
developmental domains. 

üEffective instructional practices to promote development and 
learning in dual language learners;

üThe role of assessment and how to implement appropriate 
assessment strategies with dual language learners; and 
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ü Familiesõ child rearing beliefs and practices may vary across 
cultures, and will influence the way in which children are 
socialized.

ü Educators need to understand familiesõ expectations and effectively 
communicate program and educator expectations with regard to 
childrenõs learning.

ü Families are viewed as a valuable resource for childrenõs learning 
and development.

ü Engaging families becomes critical in English-only classrooms, since 
families can provide first language support that children may not 
receive at school. 
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What are the strengths and needsof your program in 
terms of:

üProgram characteristics

üCurriculum

üInstructional enhancements

üHome-school partnerships
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üSystematic approach that integrates research based 
instructional enhancements to support educators in 
English-only classrooms.

üRandomized control, longitudinal study funded by 
NICHD.

ü Implemented in California and North Carolina.
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} Principal Investigator:

ƁDina C. Castro, MPH, Ph.D.

} Co- Investigators:

Ɓ Cristina Gillanders, Ph.D. , Donna 
Bryant, Ph.D. 

Ɓ Marlene Zepeda, Ph.D. ðCalifornia 
State University at Los Angeles.

} Project Director:

ƁXimena Franco, Ph.D

} Statistician/Methodologists:

ƁMargaret Burchinal, Ph.D.

ƁMichael Willoughby, Ph.D.

} Recruitment & Data Collection 
Coordinator:

o Adis Liy, M.S

} Graduate Student:

ƁLucia Mendez, M.S., CCC- SLP

ƁSandra Garcia, M.S.

21



×Components:

üInstitutes

üConsultation

üProfessional learning communities

×Delivered through an intensive year of PD and a 
second year of follow up activities
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Classroom Wide Strategies

Oral Language

Reading

Writing

Math

Phonological 

Awareness and 

Writing

Vocabulary

Math
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Strategies to 
promote 
language 

development 
in young dual 

language 
learners
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